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THE EFFECT OF INTERNSHIP AND A PERSONAL TRAIT ON CAREER
DEVELOPMENT

Investigating how student characteristics impact collegiate experiences, this study first
determined there was an increase in career self-efficacy following an internship for pre-service
teachers. Results of a correlational study show the best predictors of this increase to be subjective
beliefs about performance during the internship, over and above the personal trait of optimism.
This personal dispositi.onal trait may not be moderating or biasing the interpretation of
performance during an internship. Along with showing the effectiveness of internships in
increasing career self-efficacy, this study shows the importance of providing self-relevant

performance feedback during an internship.



THE EFFECT OF INTERNSHIP AND A PERSONAL TRAIT ON CAREER
DEVELOPMENT
I Introduction

The choices that students make, particularly concerning their careers, can
drastically shape students' life courses by determining competencies? interests and even
social contacts (Bandura, 1997). Career self-efficacy (belief that one can successfully
accomplish job duties, locate employment and advance within the field of choice)
impacts their career choice, Self efficacy beliefs are developed through assessing
performance and abilities in various learning experiences, such as internships. While
there is evidence that internships increase self- -efficacy (Pedro 1984) other studies show
conflicting evidence, indicating the need for additional research (Brooks, Greenfield, &
Joseph, 1995). Additionally, there are student characteristics that can impact how
performance information is perceived during experiences such as internships.

Purpose of the Study
Applying Social Cognitive Career Theory to pre-service teachers, the purpose of

this study was to examine to what extent dispositional optimism and a subjective sense of

Rationale
This study is important because internships, a realistic view of what a job is like,
Can scare people off because they doubt their abilities to succeed even if abilities are high
(Bandura, 1997). In other words, it may be a perception of nefficacy that causes people

to leave their career rather than a lack of ability. Additionally, individual dispositions can



impact (1) how individuals process information during this internship, or (2) the amount
of effort extended during an internship, resulting in self-efficacy beliefs. Finally, in a
meta analysis of 20 years of research on college students, Terenzini and Pascarella
(1 991) 1dentified the need to study individual student. differences and how they impact
collegiate experiences. Results have implications for measuring program effectiveness

~ along with identifying student needs during collegiate experiences such as internships.

Definition of Terms
The following terms are defined for the purposes of this study as:

Career Self-Efficacy: belief that one can successfully accomplish job duties, locate
employment and advance W1th1n the field of choice (Brooks, et al., 1995)

Performance Accomplishments: learning experiences that may enhance or diminish

career self-efficacy(Hackett & Byars, 1996). An internship is considered a performance

accomplishment for this study

Dispositional Optimism — is defined as a stable disposition to expect that good things will

happen in the future (Scheier & Carver, 1987).

II. SUMMARY OF RESEARCH

Internships as performance accomplishments have received little attention as a
source of career self-efficacy (Brooks, et al., 1995). Personal factors affect how an
individual processes information regarding performance during these learning
ekperieﬁces and is an area needing additional research (Lent, et al. 1994). Individual
dispositions can impact (1) how individuals process information during internships, or
(2) the amount of effort extended duﬁng an internship. Internships are one of the college
learning experiences that can scare students away from a career because they doubt their
abilities to succeed even if abilities are high (Bandura, 1997). Based on Social Cognitive

Career Theory (Hackett & Brown, 1981, 1995), developing a perception of efficacy for
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students during intemships may be more important in predicting future career behavior
that actual performance.

Evidence shows that successful performance accomplishments (such as
intermships) lead to increases in career self-efﬁcacy (Hackett, et al. 1990; Hackett and
Campbell, 1987; Matsui, Matsui, & Ohnishi, 1990; Luzzo, et al. 1999). Specifically
looking at internships as a performance accomplishment, research shows that females in
a business-related internship experience significant positive changes in career self- -
efficacy (Pedro, 1984). Another study, was unable to show any relationship between an
internship experience (as opposed to no internship experience) and career-self—’efﬁcacy
(Brooks, et al. 1995). These studies measured self-efficacy for career processes such as
beliefs about abilities to successfully accomplish job tasks, obtaining and advancing
within a job. Finally, Feldman an_d Weitz (1990) showed that students who had
positive job expectations were more like to have positive internship experiences.
Additionally, the internship characteristic of autonomy, and skill variety were important
n inﬂﬁencing career attitudes.

Teaching self-efficacy studies, which measure a more specific domain of self-
efficacy, show that internships both increase and decrease certain aspects of teaching
efficacy. Pre-service teachers experience positive changes in personal teaching efficacy
or beliefs about teaching skills (Kazelékis, et al. 1991; Hoy & Woolfolk, 1990; Cole,
1995) with brief placements showing no changes in self-efficacy (Cole, 1995).
However, én asecond dimension of general teaching efficacy, beliefs about ability to
impact student learning, there are either no changes or decreases in self-efficacy. There
is evidence that student teachers may actually differ from students in other types of
training programs in that they hold strong beliefs in their capabilities (Lanier &

Little,1986) which could lead to inflated self-efficacy beliefs prior to entering the career.

6



Research applying social cognitive theory has given significant attention to
personal factors which could potentially impact a learning experience or internship.
Bandura summarizes (1997) that human functioning is better predicted by self-efficacy
over global personality traits. Research shows the powerful relationship between self-
efficacy and performance regardless of personal traits such as dispositional optimisrn,
affect, and control (Cozzarelli, 1993; Dzewaltowski). Looking specifically at
dispositional optimism, which has been given significant attention in SCT literature,
there is a great deal of evidence that dispositional optimism increases performance in
specific areas such as college ad'justment,l academic performance, and health behaviors
(Aspinwall & Taylor, 1992; Lai & Wan, 1996; Billingsley, 1993; Aydin, & Tezer, 1991;
Lee, Ashford, Jamieson, 1993; Shepperd, et al., 1996). Optimists may use more adaptive
coping methods, use social support more effectively, have lower levels of .anxiety, and
recall past performances in an overly positively light (Lai & Wan, 1996; Aspinwall, &
Taylor, 1992; Scheier, 1986). However, when comparing the strength of relationships,
self-efﬁcacy is a better predictor of performance over dispositional optimism.

There is a need within Social Cognitive Career Theory to investigate the
relationships and influence of personal factors on the performance /self-efficacy
relationships during learning experiences (Lent, Brown, & Hackett, 1996). Personal
factors related to career self—efﬁcacy include: Instrumentality vs. expressiveness,
personal hardiness, cognitive complexity, coping style, and social support, gender, and

~ race/ethnicity. Variables that may interact with self-efficacy include: cognitive
complexity, coping style, SES, and social support (Nevill, et al. 1986; O’hare &
Tamburri, 1986; Rotberg, et al. 1987; Hackett, et al. 1992).

There are two lines of studies in Social Cognitive Career theory investigating

personal traits that could impact learning experiences. Research shows that attributions

E MC modify the relationship between performance accomplishments and self-efficacy (Zilber,
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1991). There is also evidence that Locus of Control does not modify the relatiohship

between performance ‘accomplishments and self-efficacy (Matsui, Matsui &

Ohnishhi, 1990) reQealing the strength of the relationship between performance énd self-

efficacy regardless of the amount of this trait an individﬁal possessés. There is no

evidence of investigating the personal factor of dispositional optimism and its impact on
the performance/self-efficacy relationship in Social Coghitive Career Theory.
III. METHODOLOGY
A sample of sixty-six pre-service teachers at a large southern University
completed a measure of career self-efficacy (Brooks, et al., 1995) and the LOT-R

(Scheier et al., 1994) measuring dispositional optimism prior to beginning their

internship, Fall of 1999. After a three-month internship, the subjects again completed

measures of career self-efficacy and subjective performance ratings (Luzzo et al., 1999).

Pre and post scores were matched by subject.

The hypotheses tested were stated as follows:

1. Pre-service teachers who complete an internship and subjectively agree that
their performance was successful will have significant changes in career self-
efficacy (as measured by procedures adapted by Brooks, et al., 1995, Betz &
Hackett, 1981.)

2. There will be a relationshi'p between dispositional optimism (as measured By the
Life Orientation Test—Rgvised developed by Scheier, Carver, & Bridges, 1994) and
changes in career self-efficacy of pre-service teachers.

3. There will be a relationship between pérformance accomplishménts (as
measured subjectively by a rating of successful performance during the intemship )
and changes in career self-efficacy of pre-service teachers.

4.  Performance accomplishment will significantly account for variance in career

self-efficacy changes even after the contribution of dispositional optimism has been

O



accounted for.
5. Dispositional optimism will modify the relationship between Performance
accomplishment and changes in career self-efficacy of pre-service teachers.
Analysis Method and Results
A single sample paired t-test was used to determine if pre-service teachers who

completed an internship had significant changes in career self-efficacy. After showing
a statistically significant increase occurred in measures of career self-efﬁ(.:acy, a
hierarchical mulﬁpl_e regression and correlation procedure was used to evaluate a
subjective rating of performance during an internship and dispositional optimism as
predictors of this change, comparing the amount of variance accounted for by each
vanable. Anﬂysis of partial variance was used to assess if subjective ratings of
performance during the internship and/or dispositional optimism predict changes in
career self-efficacy. Pré-self-efﬁcacy scores were seen as distorting post-self-efficacy
scores and were first partialed out of the post-self-efficacy scores in order to determine
the effect of predictor variables on posi-self-efﬁcacy sc;,ores. Procedures were designed
to compare (a) the relationship between subjective performance accomplishment ratings
of pre-service teachers and changes in career self-efficacy to (b) the relationship
between dispoéitional optimism and changes in career self-efficacy. Additionally, the
model was designed to determine the interaction effects of subjective performance
ratings and dispositional optimism on changes in career-self efficacy. The prediction
model was revised to exclude dispositional optimism due to a lack of contributions to
overall prediction and questions concerning linearity. Results show the best predictors
bf increasing career self-efficacy during an internship are subjective beliefs about
performance during the internship and pre—exisﬁng career self-efficacy prior to the
internship. Although there was a significant positive relationship between dispositional

optimism and pre-self-efficacy prior to the internship, there was only a non significant
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negative relationship between dispositional optimism and the change' in career self-
efficacy. There were no interaction effects of subjective performance ratings and
dispositional optimism on changes in career self-efficacy. However, results should be
interpreted with caution as this population of pre-service teaéhers may exhibit an
inflated sense of self-efficacy (Lanier & Little, 1986) yet highly individualized types of
optimistic thinking in preparation for performance (Bandura, 1997).
All assumptions for a paired t-test were met (homogeneity of variance, paire‘d
values, normal distribution of différence scores) as evidenced by normal plots of
difference scores, and Levene Statistic (1.511). Additionally, all assumptions of
multiple regression were also met (linearity of relationship between the dependent and
independent variables, independence of predictor variables, heteroscedasticity, normal
distribution of variables) as evidenced by residual plots, Durbin Watson statistic (.97),
and histogram of residuals. Measures of collinearity of multiple variables were also
acceptable: VIF values ranging from 1.14 to 2.64, Tolerance value .87. Finally, a lack
of redundant relationships among independent variables was evidenced in the .
correlation matrix.
IV. DISCUSSION
This study suggests that the best predictors of changes in career self-efficacy
after an internship for pre-service teachers: the level of injtial career self-efficacy along
with subjective beliefs about their performance during the internship, over and above
the personal trait of dispositional optimism. There was a statist.ically significant
increase in career self-efficacy. Although the cause of this change cannot be described,
this study affords some measure of repeating these results with the predictive
procedures that followed the measure of the increase. This would indicate that
internships may be a learning experience that successfully leads to increases in career

self-efficacy. This study also suggests that any performance assessment of students in
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internships should include subjective assessments as well as any objective measures of
performance. Performance assessment should focus on specific levels of abilities to
discourage students from focusing on personal characteristics. Likewise, evaluation
procedures should also include a high level of self-reflection of abilities such as that
used in a portfoﬁo evaluation procedure (Shannon, 1994).

For this population, it may be moré important to ideﬁtify students with low
career self-efficacy rather than those having a negative outlook, for being at risk during
an internship. Students with low career self-efficacy may need to be paired with strong
mentors or models. Additionally, positive self-monitoring may be critical for this
population during an internship

Future Research Recommendations

Future studies need to investigate a possible decrease in career self-efficacy
after a time-lag for this population after facing the realities of the profession on a daily
basis. Additionally, subjective measures of performance need to be paired with
objective measures to address the possibility that an internship may not be providing
enough oppo;tunities to accurately self-assess abilities. Finally, the specific

characteristics of internships need to be included in future studies.
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The Correlation Matrix of All Variables in Initial Full Model

Post CSE Pre-CSE LOT-R Subj. Perf. Interaction
Post CSE — | 646* 156 599+ 485+
Pre CSE ~.646* — © 389+ 360* A494*
LOT-R 156 .389* — .141 57+
Subj. Perf 599+ 360% 141 - 745+
*p<01
Descriptives
Range Mean sSD Cronbach Aipha  Inter-ites
Career Self-efficacy
Pre-Career Self-efficacy 1910 30 26.73 2.77 0.85 .59 - .68
Post-Career Self-efficacy 24 to 30 28.32 . 1.92 0.80 .51-0.7
Former Study 2417 3.47 0.75
LOT-R
Present Study 91024 17.092 3.28 084 25-.69
Former Studies 14.28-15.24 3.97-4.33 0.78 43-.63

Performance Accomplishment

Present study ' 7-10 92 0.8269
1.16

Former Study 6-10 ‘82

12




10

Comparison of Original Model Summary to Revised Modcl;Summ_g_ly

Model R2  FforR®  TolR®  R’Diff
1. Original Model
Predictors: Constant,
Pre self-efficacy, 417 45.838*
Disp. Optimism, 011 1.165
Performance, 154 22.887*
Interaction 008 1.198 .59
2. Revised Model
Predictors:'AConstan(,
Pre self-efficacy, 417 45.838*
Performance 154  22.662% 571
Model 1 and Model 2 | | 019

*p<.01
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Correlation Coefficients for Predictor Variables in the Prediction of Changes in Career

Self-efficacy-Original Model

Predictor - Partial Correlation  t Value 'Regression Standardized
Coefficient Regression

Coefficient
PreCarcer Self-efficacy .  0.646 6.77¢+ 448 .646
LOT-R 135 -1.079 6.54 ~112
Subjective Perf 0.519 4.784* 979 421
Interaction | 0139 .1.005 -7.58 -.851

*p <.01
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Correlation Coefficients for Predictor Variables in the Prediction of changes in Career

Self-efficacy—Revised Model -

~ Predictor Partial Correlation  t Value  Regression - Standardized
Coefficieat Regression
Coefficient
PreCareer SelMf-efficacy .646 9.183* 448 .646
Subjective Perf 0514  4.760% 978 421
*p < .01

15



13

Post Self-Efficacy/Performance Measure

Code __
1. Regardless of your final evaluation, how do you rate your performance dunng your
internship.

l.(Notsuccessatail)2 3 4 5 6.7 8 9 10 (verysuccessful)

2. Rate your ability to cohplete job-related tasks of a teacher.
I notatallsure 2 3 4 5 6 7 8 9 10completely sure

3. Rate your ability to obtain a job as a teacher.
Inotatallsure 2 3 4 5 6 7 8 9 10completely sure

4. Rate your ability to advance.within the job (promotions, tenure).
Inotatallsure 2 3 4 5 6 7 8 9 10completelysure

16
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Life Orientation Test-Revised (LOT-R)

Instructions:
. Please answer the following questions about yourself by.indicating the
extent of your agreement using the following scale.

(0)= strongly disagree
(1)= disagree
(2)=neutral
(3)= agree
(4) = srongly agree
Be as honest as you can throughout-and try not to let your responses to one

question influence your response to other questions. There are no right or
Wrong answers.

1. In uncertain timé_s’, I usually eXpect the best.

2. It’s easy for me to relax.

3. If something can go wrong for me, it will.

4. I'm alwa.ys’ optimistic about my future. -

5..'1 enjoy my fri(j;hds .alot.

6. It’s important for me to keep busy.

7. -1 -hardly ever expect things to go my way. -

8. Idon’tget ﬁpset too easily.

9. 1 rare]); count on good things happening to me. -

__107 Overall, 1 expect more good things to happen to me than bad.

Copyright 1994 by the American Psychological Association
Reprinted by permission from:

Scheier, M, Carver, C. & Bridges, M.(1994). Distinguish-
ing optimism from neuroticism (and trait anxiety, self-

: mastery, and self-esteem) .lnnmnl_Lzs.nna.luLLch;al
- " lPsychologv. 67(6),1063-1078.

17
BEST COPY AVAILABLE




15

REFERENCES
Aspinwall, L.G., & Taylor, S. E. (1992). Modeling cognitive adaptation: A longitudinal
mmvestigation of the impact of individual differences and coping on college adjustment and performance.

Journal of Personality & Social Psychology, 63(6), 989-1003.

Aydin, G., & Tezer, E. (1991)The relationship of optimism to health complaints and academic
performance. (On-line). Psikoloji Dergisi,. 7(26), 2-9. Abstract from: OVID Technologies: PsycINFO

Item: 1994-87656-001.

Bandura A. (1997). Self-efficacy: The exercise of control. New York: W. H. Freeman & Co,

Publishers.

Betz, N.E., & Hackett, G. (1981). The relationship of career-related self-efficacy expectations

to perceived career options in College Women and men. Journal of Counseling Psychology, 28(5), 399-

410.
Billingsley, K. D, Wachler, C. A, & Hardin, S. I. (1993). Stability of optimism and choice of

coping strategy. Perceptual & Motor Skills, 76(1), 91-97.

Brooks, L., Greenfield, E., & Joseph, R. (1995). The relationship of career-related work or

internship experiences to the careér development of college seniors. Journal of Vocational Behavior, 35,
64-75.

Cole, K. (1995, November). Novice teacher efficacy and field placement. Paper presen.ted at the
Annual Meeting of the Mid-South Educational Research Association, Biloxi, MS. (Eric Document
Reproduction Service No. ED 393 849).

Cozzarelli, C. (1993). Personality and self-efficacy as predictors of coping with abortion.

Journal of Personality & Social Psychology, 65(6), 1224-1236.

Dzewaltowski, D. A, Noble, J. M, & Shaw, J. M. ( 1996). Physical activity participation: Social

cognitive theory versus the theories of reasoned action and planned behavior. Journal of Sport & Exercise

Psychology. Vol 12(4), 388-405.

Feldman, D. C., & Weitz, B.A. (1990). Summer interns: Factors contributing to positive

developmental experiences. Journal of Vocational Behavior. 37(3), 267-284.

Hackett, G. & Betz, N.E. (1981). A self-efficacy approach to the career development of women.

Journal of Vocational Bvehavior, 18(3), 326-339.




16

Hackett, G., Betz, N.E., O’Halloran, M.S., & Romac, D.S. (1990). Effects of verbal and
mathematics task performance on task and career self-efficacy and interest. Journal of Counseling

Psychology, 37(2), 169-177.
Hackett, G., & Campbell, N.K. (1987). Task self-efficacy and task interest as a function of

performance on gender-neutral task. Journal of Vocation Behavior. 30(2), 203-215.

Hackett, G, Betz, N.E., Casas, J.M. & Rocha-Singh, LA. (1992). Gender, ethnicity, and social
cognitive factors predicting the academic achievement of students in engineering. Journal of Counseling

Psychology, 39(4), 527-538.

Hackett, G. & Betz, N.E. (1995). Self-efficacy and career choice and development. In James

Maddux (Ed.) Self-efficacy, adaptation and adjustment: Theory, Research, and Appliation, (pp. 249-280).

New York: Plenum Press.

Hackett, G., & Byars, A.M. (1996) Social cognitive theory and the career development of

Affrican American women. Career Development Quarterly, 44(4), 322-340.

Hoy, W. K., & Woolfolk, A. E. (1990). Socialization of student teachers. American -

Educational Research Joumnal, 27(2), 279-300.

Kazelskis, R., Kazelskis-Reeves, C., & Kersh, M.E. (1991, November). Effects of student
teaching on teaching concerns and efficacy. Twentieth Annual Meeting of the Mid South Educational

Research Association.

Lanier, J. & Little, J. (1986). Research on teacher education. In M. Wittrock (Ed.) Handbook of

research on teaching (3™ ed.), (pp527-569), New York: Macmillan.

Lai, J. C. L., & Wan, W. (1996). Dispositional optimism and coping with academic

examinations. Perceptual & Motor Skills, 83(1), 23-27.

Lee, C., Ashford, S.J., Jamieson, L.F (1993). The effects of Type A behavior dimensions and

optimism on coping strategy, health, and performance. Journal of Organizational Behavior. 14(2), 143-

152.
Lent, R.W., Brown, S.D. & Hackett, G. (1994). Toward a unifying social cognitive theory of

career and academic interest, choice, and performance. Journal of Vocational Behavior, 45, 79-122.

Lent, R W., Brown, S.D., & Hackett, G. (1996) Career development from a social cognitive

perspective. In D. Brown, L, Brooks, & Assos. (Eds.) Career Choice and Development, San Francisco:

Josey Bass.

19



17

Luzzo, D. A., Hasper, P., Albert, K. A., Bibby, M. A., & Martinelli, E. A. (1999). Effects of self-
efficacy-enhancing interventions on the math/science self-efficacy and career interests, goals, and actions

of career undecided college students. Journal of Counseling Psychology, 46(2) 233-243.
Matsui, T., Matsui, K., & Ohnishi, R. ( 1990). Mechanisms underlying math self-efficacy

learning in college students. Journal of Vocational Behavior, 37, 225-238.

Nevill, D. D, Neimeyer, G. J., Probert, B., & Fukuyama, M. (1986). Cognitive structures in

vocational information processing and decision making. Journal of Vocational Behavior, 28(2), 110-119.

O'Hare, M. M., & Tamburri, E. (1986). Coping as a moderator of the relation between anxiety

and career decision making. Journal of Counseling Psychology, 33( 3) 255-264.

Pedro, J. D. (1984). Induction into the workplace: The impact of internships. Journal of

Vocational Behavior, 25(1), 80-95.

Scheier, M. F., Weintraub, J. K., & Carver, C. S. (1986). Coping with stress: Divergent

strategies of optimists and pessimists, Journal of Personality & Social Psychology. 51( 6), 1257-1264.
Scheier M.F., & Carver C.S. (1987). Dispositional optimism and physical well being: The

influence of éeneralized outcome expectancies on health. Journal of Personality, 55, 169-210.
Scheier, M. F., Carver, C. S., & Bridges, M. W. (1994). Distinguishing optimism from

neuroticism (and trait anxiety, self-mastery, and self-esteem): A reevaluation of the Life Orientation Test.

Journal of Personality and Social Psychology, 67(6), 1063-1078.
Shepperd, J. A, Ouellette, J. A, & Fernandez, J. K. (1996). Abandoning unrealistic optimism:

Performance estimates and the temporal proximity of self-relevant feedback. Journal of Personality &
Social Psychology, 70(4), 844-855.
Terenzini, P. T., & Pascarella, E. T. (1991). Twenty years of research on college students:

Lessons for future research. Research in Higher Education, 32(1), 83-92.

Zilber, S. (1988). Attributions as mediators between academic performance and academic self-
efficacy. (Doctoral Dissertation, Ohio State University) Dissertation Abstracts International, 52(1-a), 119-

120.

20



E

|Title:

CE 08136

U.S. Department of Education

Office of Educational Research and Improvement (OERI) Y7 3
National Library of Education (NLE) | EF“G
Educational Resources Information Center (ERIC) 03238\

Reproduction Release

(Specific Document)

L. DOCUMENT IDENTIFICATION:

TAC F)cfe_c‘/ ’f‘. Jnfcrns‘zﬁ enof 4 /dcr'.m_nq_/,, Z"é// g M _,duqervdyaé

=

ez eR7

‘|Author
/qu /724_ g Kf'ua/c// ﬂc/wq d/,z

[Corporate Source: ) hovsss  Lmswerich,  |publicationDate: ,, fo3 Saopo
7 77

II. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents
announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in
microfiche, reproduced paper copy, and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is

given to the source of each document, and, if reproduction release is granted, one of the following notices is affixed to the document.

[f permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and
sign in the indicated space following. - ) -

The sample sticker shown below will be afﬂxed to all ' 'I'he sample sncker shown below w1ll be afﬁxed to all The sample sticker shown below will be afﬁxed toall -
Level | documents ) B ~ Level 2A documents Level 2B documents .
PERMISSION TO REFRODUCE AND
PERMISSION TO REPRODUCE AND DISSEMINATE THIS MATERIAL IN. PERMISSION TO REFRODUCE AND
DISSEMINATE THIS MATERIAL HAS MICROFICHE, AND IN E TRONIC MEINA- DISSEMINATE THIS MATERIAL IN
HEEN 4.:R.A BY FOR ERIC COLLECTIO)

MICROFICHE ONLY lM&&l GRANTED HY

HAS BEEN cmm\%} i o Q
h.
%Y?Y { vyv ‘39’

TOTNE BDUCATIONAL I{IZSUUR(‘ES I‘ TOTHE BDUCATIONAL l(l‘S()Ul(t 1301
INFORMATION CENTER (ERIC) TQTHE LDUCAHUR\AL RESOURCES INFORMATION CENTER (ERICY
INF ORMATION CENTER (FRIL)
I ... Levelt i o LevelZA S o Level 2B

t O t t

, i . Check here for Level 2A release, permitting
C:gc;:;zﬁiiorﬁl;iv;l :nir::z?‘fce};:z?]:t:::gErl:f(r:Odrl;tils:l reproduction and dissemination in microfiche and in  [Check here for Level 2B release, permitting reproduction.
a d'a (e.g. electronic) and paper co a electronic media for ERIC archival collection subscribers and dissemination in microfiche only
media g pap pYy. only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

[ hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this
document as indicated above. Reproduction from the ERIC microfiche, or electronic media by persons other than ERIC employees and
its system contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and
other service agencies to sa%mformatton needs of educators in response to discrete inquiries.

SnW / : ; Printed Name/Position/Title: -
.ch\tx mla. {})ch(( Qoo-r(Q -v\d- S%uﬂ-'c_s

nzauon/Address Telephone: Fax:
nhwna \/(vuucuh‘t\/ | 334 - BYYy-UNBLS ~f(33'~1> FUY - 411 3

203 Suwbond Heatl i|E-mail Address: |Date:

Q.\A.\QV\V\V\ \/\V\;u) AL\ o : hﬁq&wﬁ%@&k‘lu\m-\-eﬂq j-31~0]

Q

RIC

Aruitoxt provided by Eic:



